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Lesson 1: “I will transfer to Dr. Hayden’s party such property as can be spared”
Surveying the West
Document Citations:
List of quartermaster stores issued to Professor F. V. Hayden, U.S. Geologist, May 31,
[18]72 by Captain C. ? Reynolds, Depot Quartermaster, Cheyenne, Wyoming
Territory; Records of the Quartermaster Depot, Cheyenne, Wyoming, Letters Received,
1872-1890; Records of the Office of the Quartermaster General, Record Group 92; National
Archives and Records Administration-Rocky Mountain Region (Denver).
Letter to Lieutenant George M. Wheeler from E. D. Townsend, March 28, 1873;
Records of the Quartermaster Depot, Cheyenne, Wyoming, Letters Received, 1872-1890;
Records of the Office of the Quartermaster General, Record Group 92; National Archives
and Records Administration-Rocky Mountain Region (Denver).
Letter to Major James M. Moore from George M. Wheeler, June 5, 1873; Records of the
Quartermaster Depot, Cheyenne, Wyoming, Letters Received, 1872-1890; Records of the
Office of the Quartermaster General, Record Group 92; National Archives and Records
Administration-Rocky Mountain Region (Denver).
Letter to Major James Moore from James Stevenson, October 28, 1873; Records of the
Quartermaster Depot, Cheyenne, Wyoming, Letters Received, 1872-1890; Records of the
Office of the Quartermaster General, Record Group 92; National Archives and Records
Administration-Rocky Mountain Region (Denver).
Sketch by John E. Weyss of the entrance of Virgin [River] Canyon. Survey of Virgin
Canyon at Shoonesburgh (Shonesburgh), 1872; Folder 5, Sketches in Southern Utah; U.S.
Geographical Surveys West of the One Hundredth Meridian (Wheeler Survey); Sketches and
Notebooks from Predecessor Surveys, 1869-1889; Records of the U.S. Geological Survey,
Record Group 57; National Archives and Records Administration-Rocky Mountain Region
(Denver).
Sketch by John E. Weyss of the view from Bellville House to b. Pass to Little Cotton
Wood and c. Big Cottonwood Canyon, 1872; Folder 7, Sketches in Southern Utah; U.S.
Geographical Surveys West of the One Hundredth Meridian (Wheeler Survey); Sketches and
Notebooks from Predecessor Surveys, 1869-1889; Records of the U.S. Geological Survey,
Record Group 57; National Archives and Records Administration-Rocky Mountain Region
(Denver).
Sketch by John E. Weyss of Ute Crossing, Colorado [River], 1872; Folder 8, Sketches in
Southern Utah; U.S. Geographical Surveys West of the One Hundredth Meridian (Wheeler
Survey); Sketches and Notebooks from Predecessor Surveys, 1869-1889; Records of the U.S.
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Geological Survey, Record Group 57; National Archives and Records Administration-Rocky
Mountain Region (Denver).
Sketch by John E. Weyss of View of Provo River at entrance of canyon, 1872; Folder 9,
Sketches in Southern Utah; U.S. Geographical Surveys West of the One Hundredth Meridian
(Wheeler Survey); Sketches and Notebooks from Predecessor Surveys, 1869-1889; Records
of the U.S. Geological Survey, Record Group 57; National Archives and Records
Administration-Rocky Mountain Region (Denver).
Sketch by Gilbert Thompson of Pond Town, from L. V. Marshall’s first camp, August
9, 1872; U.S. Geographical Surveys West of the One Hundredth Meridian (Wheeler Survey);
Sketches and Notebooks from Predecessor Surveys, 1869-1889; Records of the U.S.
Geological Survey, Record Group 57; National Archives and Records Administration-Rocky
Mountain Region (Denver).
Sketch by Gilbert Thompson of entrance to Spanish Fork Canon from Camp No. 1,
August 9, 1872; U.S. Geographical Surveys West of the One Hundredth Meridian (Wheeler
Survey); Sketches and Notebooks from Predecessor Surveys, 1869-1889; Records of the U.S.
Geological Survey, Record Group 57; National Archives and Records Administration-Rocky
Mountain Region (Denver).
Sketch by Gilbert Thompson of Camp 4 looking west near Tanner’s Ranche, Tintic
Valley, August 16, 1872; U.S. Geographical Surveys West of the One Hundredth Meridian
(Wheeler Survey); Sketches and Notebooks from Predecessor Surveys, 1869-1889; Records
of the U.S. Geological Survey, Record Group 57; National Archives and Records
Administration-Rocky Mountain Region (Denver).

Standards Correlations:
This lesson correlates to the National Social Studies Standards:
Era 4: Expansion and Reform (1801-1861)
Standard 2: How the industrial revolution, increasing immigration, the rapid
expansion of slavery, and the westward movement changed the lives of Americans
and led toward regional tensions.
Standard 2E: The student understands the settlement of the West.

This lesson correlates to the Utah State Office of Education’s Secondary Core Curriculum for
Social Studies, 7-12:
Utah Studies
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Standard 1: Students will understand the interaction between Utah’s geography and
its inhabitants.
Objective 1: Investigate the relationship between physical geography and
Utah’s settlement, land use, and economy.
Standard 2: Students will understand the contributions of Native American Indians,
explorers, and Utah’s pioneers.
Objective 2: Investigate the importance of explorers to Utah’s settlement.
United States History I
Standard 1: Students will interpret the role of geography in shaping United States
history.
Objective 1: Determine how geography affected the development of the
United States.
Objective 2: Utilize geographic skills as they relate to the study of the United
States.
Standard 10: Students will understand the development of the American West
following the Civil War.
Objective 1: Analyze the factors that brought people west.

About the Documents:
Following the Civil War, the Federal Government sponsored a number of surveys of the
West. There were four major surveys, named after their leaders: the King Survey, the Hayden
Survey, the Powell Survey, and the Wheeler Survey. The reports, maps, photographs, and
artwork generated by these surveys provided a wealth of information about the natural
features of the western United States and were reproduced in books, journals, and magazines
across the entire nation. As a result, they had considerable influence on eastern perceptions of
the West.
Quick Facts About Each Survey:
Hayden Survey
•
•

Led by Ferdinand V. Hayden.
Began under the provisions of an act of Congress dated March 2, 1867, authorizing a
geological survey of Nebraska.
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•
•
•
•

By an act of July 20, 1868, the work was expanded beyond Nebraska (work was done
in Colorado, Idaho, Montana, New Mexico, and Wyoming).
Hayden’s organization was known as the U.S. Geological Survey of the Territories.
Hayden’s promotion of the beauty of the Rocky Mountains and Yellowstone helped
lead to the creation of Yellowstone National Park.
This survey was terminated on June 30, 1879, by the act of March 3, 1879, that
created the U.S. Geological Survey.

Powell Survey
•
•
•
•
•

Led by John Wesley Powell who began his first exploration of the Colorado River in
1869 on a privately funded trip with nine men in four small boats.
In 1870 some additional funding for the survey was extended by direction of the
Secretary of the Interior.
From 1871 to 1873 Powell’s explorations were sponsored by the Smithsonian
Institution.
Under an act of June 23, 1874, Congress returned supervision of Powell’s western
survey to the Secretary of the Interior, where it was renamed the Geological and
Geographical Survey of the Rocky Mountain Region.
This survey was terminated on June 30, 1879, by the act of March 3, 1879, that
created the U.S. Geological Survey.

King Survey
•
•

•
•
•

Led by Clarence King.
Founded by an act of Congress passed on March 2, 1867, directing a geological and
topographical exploration of the Territory between the Rocky Mountains and the
Sierra Nevada mountains, including the route or routes of the Pacific
(transcontinental) railroad.
Called the U.S. Geological Exploration of the Fortieth Parallel.
Fieldwork completed in 1872.
King resigned his appointment on January 18, 1879.

Wheeler Survey
•

•
•

Led by Lieutenant George M. Wheeler of the Army Corps of Engineers who had been
working at mapping portions of southern Nevada to identify sites for military posts
and transportation routes to improve communications in the Department of
California.
On June 6, 1872, Congress approved funding for establishing an astronomical base
from which to map, on 95 same-sized quadrangles, the topography of the entire
country west of the 100th Meridian.
Survey covered a large area including California, Colorado, Idaho, Montana,
Nebraska, Nevada, New Mexico, Utah, and Wyoming.
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•
•

Wheeler promoted to Captain on March 4, 1879.
This survey was terminated on June 30, 1879, by the act of March 3, 1879, that
created the U.S. Geological Survey.

For more background information about the surveys and the surveyors, the U.S. Geological
Survey has an article on its website entitled, The Four Great Surveys of the West. You can
access it at:
http://pubs.usgs.gov/circ/c1050/surveys.htm
The National Archives-Rocky Mountain Region has records relating to all four surveys.
Original drawings and maps from the surveys can be found in Record Group 57, Records of
the U.S. Geological Survey. Correspondence relating to supplying the various surveying
parties can be found in Record Group 92, Records of the Office of the Quartermaster
General.

Suggested Teaching Activities:
Part I: Supplying the Survey Teams
•

Pass out copies of the list of supplies issued for the Hayden survey. A transcript is
also provided. What types of supplies are they getting from the quartermaster? What
do the supplies seem to suggest about the conditions the survey parties are expecting
to find? What about the quantities of certain supplies? If they ran out of supplies,
what would be the odds of finding new supplies? Where would or could the surveying
party go to seek supplies?

•

There is a collection of photographs that show various surveying parties available on
the website of the National Archives and Records Administration at the following
location:
http://www.archives.gov/research/american-west/index.html
The photographs labeled Nos. 5-13 are from the various western surveys. Select and
print out a few of the photographs for your students to study. You may wish to have
them analyze them using the Photograph Analysis Worksheet. What supplies from the
list of supplies (above) can they readily see in the photographs? What do the living
conditions appear like for the surveying teams?

Part II: The Topographers’ Sketches
•

Pass out copies of the sketches done by John E. Weyss and Gilbert Thompson. What
sort of features do they identify? What do you note about the paper that they used to
make their drawings? How do their styles of drawing differ?
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•

Compare the drawing done of Little Cottonwood Canyon with the photographic
image taken of it (ARC Identifier 516751). While they are not exact duplicate scenes,
they are quite similar. How do the two images compare? Are there features missing
from one or the other? Why was it important to take photographs and produce
sketches of the same area? It has been written that “photography revolutionized
mapping.” Is a photographic image better than a drawing? How did the invention of
photography change the way surveys were done? How would future inventions
change the way surveys are conducted—color photography, satellite technology, etc.?

•

Have students find an image of the Little Cottonwood Canyon area today perhaps
using online maps or global positioning technology. Has the topography changed
significantly? What factors may have caused this to happen—environmental changes,
population changes, development, etc.?

•

For a creative writing exercise, ask students to pretend to be one of the members of
the Wheeler Survey. Have them write a letter home detailing their experiences and
what they have seen based upon the sketches provided in this lesson and the
photographs in ARC. Or, pretend you were living in a major urban area on the East
coast in the 1870s. Write a letter to someone detailing your perceptions of Utah
Territory after having seen sketches from the Wheeler Survey.

•

Conduct further research on each of the men who led these surveys. Produce a written
or oral report for the class.

•

Instruct students to “survey” one room from your school or some feature from the
school grounds. Ask them to produce a sketch of the area. Have them bring in their
sketches and ask others in the classroom if they can determine what the sketch is
showing and if they can locate the area. How much detail is needed to be able to
determine where a location is? How important is the skill of the artist making the
sketch? What important features or details were left out that would have helped in
determining the location? Did any features change from the time the survey was made
until the viewing?

Additional Online Resources:
There are hundreds of digitized photographs and documents relating to all four surveys on
the website of the National Archives and Records Administration in the Archival Research
Catalog (ARC). Go to:
http://www.archives.gov/research/arc/
•

Click on the Yellow Search Button which appears on the left-hand side of the screen.

•

In the Search window type in the appropriate ARC Identifier number (listed below).
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o ARC Identifiers 517700, 517711, 517712 are photographs showing the
King Survey.
o ARC Identifier 300335 is a link to a letter of introduction of Lieut.
George M. Wheeler, U.S. Engineers, from Brig. General E.O.C. Ord,
Commander, Headquarters, Department of California, to the
Commissioner of Indian Affairs, Eli S. Parker, prior to the
commencement of the Wheeler Survey, 07/1870.
o ARC Identifier 517699 is a single photograph of Meeting of the U. S.
Geological Survey of the Territories (Hayden) in the Fire Hole Basin,
Yellowstone Park., 1872.
o ARC Identifier 516606 Hayden Survey, William Henry Jackson
photographs contains a link to 1,106 photographs taken by William
H. Jackson, photographer accompanying the U.S. Geological and
Geographical Survey of the Territories directed by Ferdinand V.
Hayden.
o ARC Identifier 517734, Photographs taken by John K. Hillers during
the Powell Survey and other Geological Surveys, ca. 1879 - ca. 1900,
link to 297 photographs of geological formations and the topography
of Arizona, Utah and Wyoming in the vicinity of the Colorado River
and its tributaries that were taken during the Geographical and
Geological Survey of the Rocky Mountain Region led by John Wesley
Powell, 1871-78.
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Documents—Part I: Supplying the Survey Teams
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Transcription of list of quartermaster stores issued to Professor F. V Hayden, U.S.
Geologist, May 31, 1872

Qr. Mr. [Quartermaster] Stores issued to Prof. F V. Hayden
U.S. Geologist May 31 [18]`72 by Capt. C. ? Reynolds
Depot Qr. Mr. [Quartermaster] Cheyenne, W.T.
(15)
(20)
(50)
(24)
(4)
(1)
(1)
(2)
(1)
(1)
(1)
(4)
(8)
(12)
(12)
(4)
(2)
(4)
(2)
(12)
(2)
(4)
(2)
(4)
(25)
(6)

Riding Saddles
Pack Do[the abbreviation “Do” means ditto]
Saddle Blankets
Ho.[rse] Halters and Straps
Skillets and Lids
Monkey Wrench
Hand Saw
Do
Axes and Handles
Drawing Knife
Brace
Do Bit
d.o. Mule Harness Wheel
““ “
“
Lead
Collars
Bluid Bridles
Breast Chains
Bearing “
Wagon Saddles
Lead Lines
Single Trees
Double Do
Spreader Sticks
Fifth Chains
Spreader “
Riding Bridles
Frying Pans
over

(2)
(3)
(1)
(12)
2)

Wagon Covers
Water Buckets
Mess Chest
Wagon Bows
Do
Harnesses
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Transcription of Letter to Lieutenant George M. Wheeler from E. D. Townsend, March
28, 1873

War Department
Adjutant General’s Office
Washington, D.C. March 28 - `73
1st Lieut. Geo[rge] M. Wheeler
Corps of Engineers
The Chief of Engineers
Washington, D.C.
Sir:
I have respectfully to inform you in reply to your communication of the 22 inst. that the
Sec’y of War authorizes the purchase at cost prices by civilian assistants belonging to the
parties engaged in the survey under your charge (Explorations west of the 100th meridian)
for the field season of 1873 of articles necessary for their personal use from the different
supply departments of the army at posts on your route or contiguous thereto.
Very respectfully
Your obedient servant
(sgd) E.D. Townsend
Adjutant General

Official copy respectfully furnished for the information of the Quartermaster General.
(sgd) E.D. Townsend
Adjutant General
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Transcription of Letter to Major James M. Moore from George M. Wheeler, June 5,
1873

Engineer Office
Explorations, West of the 100th Meridian
Denver, Col. June 5th, 1873.
Major James M. Moore
Asst. Quartermaster, U.S. Army
Cheyenne, W.T.

Major:
Please furnish transportation
for 793 survey rations for Lieut. Wm. [William]
L. Marshall in charge of Party No. 3
To Granite Court House Col. prior to
August 1st 1873.
403 Survey Rations for Lieut. Wm. L.
Marshall in charge of Party No. 3 to
Loma or Del Norte, San Luis Park,
Col. prior to Oct. 1st 1873.
These rations will be forwarded to you
by Capt. A.K. Long, C.S. at Cheyenne
for transportation and delivery to
Lieut. Marshall.
Very Respectfully,
Your obed’t servant
[reverse of page]
Geo. [George] Wheeler
1st Lieut. Corps of Engineers
in charge.
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Transcription of Letter to Major James Moore from James Stevenson, October 28,
1873

Department of the Interior,
Office U.S. Geological Survey of the Territories,
Washington, D.C. Oct. 28th, 1873
Maj. Jas. [James] Moore
Dear Sir
Your
letter of the 22nd inst came
to hand to day. You are
Truly kind to so often
inform us in reference
to Q.M. [quartermaster] matters, otherwise
we would get a little
tangled in our papers.
The rest of the property
sill probably come in
Before long. I will see
Genl. Meigs in a day or
so & send you papers
that will relieve you of
all responsibility. As
soon as Mr. Jackson gets
his photographs printed I
[page two]
will have some of them
sent [to] you.
I enclose [for] you
67 c paid by you for
which please accept
my thanks.
With many kind
wishes for you and yours
I am truly yours
James Stevenson
Maj. Jas Moore, U.S.A.
Cheyenne
W.T.
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Documents-- Part II: The Topographers’ Sketches
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Lesson 2: “George Reynolds. . .did unlawfully marry and take to wife”
A Utah Court Case Goes to the United States Supreme Court
Document Citations:
Indictment for Bigamy, October Term 1875; Case File Number 1974, United States of
America v. George Reynolds; Territorial Case Files, 1870-1896; United States District Court
for the District of Utah; Records of the District Courts of the United States, Record Group
21; National Archives and Records Administration—Rocky Mountain Region (Denver).
Arrest Warrant for George Reynolds, November 1, 1875; Case File Number 1974, United
States of America v. George Reynolds; Territorial Case Files, 1870-1896; United States
District Court for the District of Utah; Records of the District Courts of the United States,
Record Group 21; National Archives and Records Administration—Rocky Mountain Region
(Denver).
Verdict of the Jury, December 10, 1875; Case File Number 1974, United States of America
v. George Reynolds; Territorial Case Files, 1870-1896; United States District Court for the
District of Utah; Records of the District Courts of the United States, Record Group 21;
National Archives and Records Administration—Rocky Mountain Region (Denver).
Notice of Appeal, December 22, 1875; Case File Number 1974, United States of America v.
George Reynolds; Territorial Case Files, 1870-1896; United States District Court for the
District of Utah; Records of the District Courts of the United States, Record Group 21;
National Archives and Records Administration—Rocky Mountain Region (Denver).
Notice of Re-sentencing, June 2, 1879; Case File Number 1974, United States of America v.
George Reynolds; Territorial Case Files, 1870-1896; United States District Court for the
District of Utah; Records of the District Courts of the United States, Record Group 21;
National Archives and Records Administration—Rocky Mountain Region (Denver).
Enumeration of George Reynolds, 1880; Census Place: Sugar House, Salt Lake, Utah;
Tenth Census of the United States, 1880 (National Archives Microfilm Publication T9, Roll
1337); Records of the Bureau of the Census, Record Group 29; National Archives and
Records Administration—Rocky Mountain Region (Denver).
Enumeration of Mary Reynolds and Amelia Reynolds, 1880; Census Place: Salt Lake
City, Utah; Tenth Census of the United States, 1880 (National Archives Microfilm
Publication T9, Roll 1337); Records of the Bureau of the Census, Record Group 29; National
Archives and Records Administration—Rocky Mountain Region (Denver).
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Standards Correlations:
This lesson correlates to the National History Standards:
Era 6: The Development of the Industrial United States, 1870-1900
Standard 2: Massive immigration after 1870 and how new social patterns, conflicts,
and ideas of national unity developed amid growing cultural diversity.

This lesson correlates to the Utah State Office of Education’s Secondary Core Curriculum for
Social Studies, 7-12:
Utah Studies
Standard 2: Students will understand the contributions of Native American Indians,
explorers, and Utah’s pioneers.
Objective 3: Describe the significance of pioneers in Utah history.
United States History I
Standard 7: Students will explore the territorial growth of the United States before the
Civil War.
Objective 1: Describe the ideas and events that motivated the expansion of the
United States.

About the Documents:
George Reynolds, a Utah Territory resident and member of the Church of Jesus Christ of
Latter-Day Saints (commonly called the Mormon Church), was indicted in 1875 for having
contracted a polygamous marriage in violation of section 5352 of the Revised Statutes which
stated:
“Every person having a husband or wife living, who marries another, whether
married or single, in a Territory, or other place over which the United States
have exclusive jurisdiction, is guilty of bigamy, and shall be punished by a
fine of not more than $500, and shall be imprisoned for a term of not more
than five years.”
He pled not guilty and was tried in the Third Judicial District Court for the Territory of Utah.
Reynolds defense hinged on his belief that the statute prohibiting bigamous marriages was
unconstitutional. He believed that according to his religion, polygamous marriages were
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sanctioned as divine origin. Therefore, Reynolds claimed that under the Constitution of the
United States, which declared that “Congress shall make no law respecting an establishment
of religion, or prohibiting the free exercise thereof,” the statute prohibiting bigamy was
unconstitutional. Reynolds was convicted by a jury in the lower court. He appealed to the
Territorial Supreme Court where the lower court’s judgment was affirmed. He then appealed
to the United States Supreme Court on a writ of error. Arguments in the case were heard on
November 14-15, 1878. The Court issued its ruling on January 6, 1879.
Reynolds claimed numerous errors had taken place during his trial. One of the main errors
Reynolds wanted the Court to consider was “Should the accused have been acquitted if he
married the second time, because he believed it to be his religious duty?”
Or put another way, as the Court wrote in its opinion, “the question is raised, whether
religious belief can be accepted as a justification of an overt act made criminal by the law of
the land.”
In its consideration of religious belief versus criminal action taken, the Court was harsh in its
criticism of the practice of polygamy. The Court wrote, “Polygamy has always been odious
among the northern and western nations of Europe,” and “We think it may safely be said
there never has been a time in any State of the Union when polygamy has not been an
offence against society.”
The Court believed that the statute under which Reynolds had been convicted was “within
the legislative power of Congress.” Thus, the Court stated that “the only question which
remains is, whether those who make polygamy part of their religion are excepted from the
operation of the statute.” The Court said no. “Laws are made for the government of actions,
and while they cannot interfere with mere religious belief and opinions, they may with
practices. Suppose one believed that human sacrifices were a necessary part of religious
worship, would it seriously be contended that the civil government under which he lived
could not interfere to prevent a sacrifice? Or if a wife religiously believed it was her duty to
burn herself upon the funeral pile [pyre] of her husband, would it be beyond the power of the
civil government to prevent her carrying her belief into practice?”
In the end the Supreme Court considered each of the claimed errors and ruled that “Upon
careful consideration of the whole case, we are satisfied that no error was committed by the
court below.”
Reynolds had one final appeal which again made its way to the Supreme Court. He stated
that upon his conviction the sentence imposed by the lower court was “imprisonment at hard
labor, when the act of Congress under which the indictment was found provides for
punishment by imprisonment only.” The Supreme Court agreed with Reynolds on this issue
and ordered the “sentence of the District Court to be set aside and a new one entered on the
verdict in all respects like that before imposed, except so far as it requires the imprisonment
to be at hard labor.”
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Reynolds was sent to the Nebraska State Penitentiary and began serving a two-year sentence
on June 10, 1879. However, in July he was transferred to a prison just outside of Salt Lake
City.
The National Archives-Rocky Mountain Region has 2,593 territorial case files from the U.S.
District Courts of Utah, 1870-1896. Most of these case files concern the crime of
cohabitation, usually polygamy. They have all been microfilmed and are available as a part
of National Archives microfilm publication M1401, “Case Files of the U.S. District Courts
for the Territory of Utah, 1870-1896.” An alphabetical index of Plaintiff and Defendant
names is available. These records are all also available in a digital format on the website:
www.footnote.com
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Suggested Teaching Activities:
•

Pass out copies of the documents from the court case. These include the indictment,
arrest warrant, verdict, notice of appeal, and resentence of the court. Transcriptions
have been provided for those documents which are difficult to read. Have students
consider each of the documents using the Document Analysis Worksheet. Have
students share their answers.

•

Ask students to contemplate the difference between one’s beliefs and one’s actions. Is
there a fundamental difference? Can a person effectively express their beliefs without
taking any action?

•

Does the First Amendment specifically address one’s religious beliefs? Do the words
“prohibiting the free exercise thereof” relate to belief or action?

•

Have students compare and contrast the Reynolds case to other religious freedom
cases. Examples might include: West Virginia State Board of Education v. Barnette (a
case involving Jehovah’s Witnesses and their refusal to salute the American flag);
Wisconsin v. Yoder (a case involving Amish students who wished to be exempt from
a state law requiring school attendance); Church of the Lukumi Babalu Aye v. City of
Hialeah (a case involving the banning of animal sacrifices and the Santeria religion)

•

Pass out copies of the 1880 Census pages to the students. The first lists George
Reynolds as being a prisoner in Salt Lake City. Mr. Reynolds is listed on line 8.
What, if anything do we learn about him from the census? The second and third
census page shows that at the time of the 1880 Census, Mr. Reynolds two wives were
sharing a residence. The Reynolds household begins on line 42 and continues to a
second page. How are both women listed in the 1880 Census? What, if anything do
we learn about the Reynolds family from the census?

Additional Online Resources:
Teachers may wish to have their students read the entire decision of the Supreme Court. It
can be found at:
http://caselaw.lp.findlaw.com/cgi-bin/getcase.pl?court=US&vol=98&invol=145
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Transcription of Indictment

The Grand Jurors of the United States of American, good and lawful men, residents of the Third Judicial District, of Utah Territory, legally chosen, selected, empaneled, sworn and charged in and for the body of said District, in the name and by
the authority of the United States of America, on their oaths do find and present that
George Reynolds
late of said District, on the twenty second day of July, in the
year of our Lord one thousand eight hundred and sixty-five, in the city and County of
Salt Lake in the Territory of Utah, and within the jurisdiction
of this Court did
was lawfully married to one Mary Ann Luddenham
and her the said Mary Ann Luddenham then and there
had and took for his wife and cohabited with her as
her lawful husband, and that afterwards he the
said George Reynolds on the third day of August
in the year of our Lord one thousand eight hundred
and seventy four, in the city of Salt Lake and
County of Salt Lake and Territory of Utah did unlawfully marry and take to wife one Amelia Jane
Schofield, he the said George Reynolds then and
there being married and the lawful husband
of the said Mary Ann, she the said Mary Ann then
being his former wife and living, she the said
Mary Ann, the wife by the said former marriage
Not having been absent from the said George
Reynolds for five successive years without being
Known to said George Reynolds within that time
To be living, the said former marriage between
the said George Reynolds and the said Mary Ann
[back]
never having been dissolved by the decree of a
competent Court, nor annulled or pronounced void
by the sentence or decree of a competent Court
on the ground of the nullity of the marriage
contract entered into as aforesaid by the said
George Reynolds and the said Mary Ann.
[page 3]
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contrary to the form of the statute of the United States of America, and against the
peace and dignity of the said United States.
Horace
Foreman of Grand Jury
William Cary
Attorney of the United States
For the Territory of Utah
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Transcription of the Verdict

United States
“vs.”
George Reynolds

We the jurors in the above
entitled cause find a verdict of guilty
against the defendant as charged in the
indictment and recommend him to the
mercy of the court[.]

Henry Simons
Foreman
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Transcription of Notice of Appeal

United States of America
Territory of Utah
Third Judicial District

United States
vs.
George Reynolds

of the October Term
ss A.D. 1875 of the
District Court in
and for said District
held in Salt Lake
City

Indictment for Bigamy

William Carey, Attorney
of the United States for the Territory
of Utah:
You are hereby notified
that our appeal has been taken by
said defendant in the above entitled
cause from the judgement pronounced
therein in said court to the Supreme
Court of said Territory[.]
Salt Lake City Utah
Dec. 22nd AD 1875

George Reynolds
U

Williams & Young
Shuks & Rawlins
Attys for defendant
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Transcription Notice of Re-Sentencing

In the Supreme Court of Utah Territory
Monday June 2d A.D. 1879
x

x

x

The United States Respondents
vs
George Reynolds Appellant

From 3d Dist.

The mandate of the Supreme Court of the United
States in this cause having been filed this day, in
the office of the Clerk of this Court; whereby it appears
that the judgement of this Court heretofore rendered
therein is reversed, and said cause remanded
with instructions to cause the sentence of the
District Court to be set aside and a new one
entered on the verdict—in all respects—like that
before imposed, except so far as it required the
imprisonment to be at hard labor.
Now on motion of J.H. Beatty Esq. Asst. United States Attorney it is ordered and adjudged
that the judgement and sentence of the District
Court of the Third Judicial District in said cause
be, and the same hereby is set aside, and said
cause is hereby remanded to said District Court,
and said District Court is hereby instructed
to enter and impose a new judgement and
sentence in said cause on the verdict therein,
in all respects like the one before entered
and imposed, except that it shall not require
the imprisonment to be at hard labor.
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Lesson 3: “The greatest evil is that the Indians gather together”
Attempts to Assimilate the Northern Ute Indians
Document Citations:
Letter to the Commissioner of Indian Affairs from the Supervisor of Farming, May 14,
1912; File 3450; Correspondence, 1908-1914; Uintah and Ouray Agency; Records of the
Bureau of Indian Affairs, Record Group 75; National Archives and Records AdministrationRocky Mountain Region (Denver).
Letter to Mr. Joseph Zabriskie, Hayden, Utah, from the Special Indian Agent in
Charge, May 24, 1912; File 3450; Correspondence, 1908-1914; Uintah and Ouray Agency;
Records of the Bureau of Indian Affairs, Record Group 75; National Archives and Records
Administration-Rocky Mountain Region (Denver).

Standards Correlations:
This lesson correlates to the National History Standards:
Era 6: The Development of the Industrial United States, 1870-1900
Standard 4: Federal Indian policy and United States foreign policy after the Civil
War.
Standard 4A: The student understands various perspectives on federal Indian
policy, westward expansion, and the resulting struggles.

This lesson correlates to the Utah State Office of Education’s Secondary Core Curriculum for
Social Studies, 7-12:
Utah Studies
Standard 2: Students will understand the contributions of Native American Indians,
explorers, and Utah’s pioneers.
Objective 1: Examine the contributions of Native American Indians to the
culture of Utah.
United States History I
Standard 10: Students will understand the development of the American West
following the Civil War.
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Objective 3: Investigate the conflict among various groups involved in the
settlement of the West.

About the Documents:
Two ancient and traditional ceremonies held by members of the Northern Ute tribe are the
Bear Dance and Sun Dance. The Bear Dance was held in early spring. Tribal member John
Victor gave an account of the Bear Dance for a book on the history of Uintah County. He
said:
The old Indian people say that the Bear Dance originated from the first
thunder in the spring. When this thunder comes, the bear that has been asleep
all winter wakes up and comes out of his den. He then starts moving around,
and running back and forth to a tree and scratches on the back of the tree.
What it means is that Spring has come and the bear feels good because he
knows that grass is going to grow and that there will be plenty of food for him
to eat. This is what the Indians follow in their Bear Dance, and they follow the
actions of the bear when Spring comes. They gather in late March or early
April and they imitate the scratching of the bear by the drawing of a notched
stick over a surface that gives out a deep scratching-rumbling sound. The
Indians sing in harmony with their songs which they make up themselves
regarding the season of Spring.
The women select their partners, usually their sweethearts, and then line up,
the women on one side and the men on the other. As the song continues, these
two rows sway backward and forward, backward and forward, up toward each
other, nearly touching each other and dancing backward, then forward. The
dance pauses at intervals for the dancers to rest for short periods. The dance
continues for three days and three nights and is concluded by a big feast on
the last day, representing again the bear eating after his long fast.” (Source:
Schaefermeyer, Genevieve, et al., Builders of Uintah: A Centennial History of
Uintah County, 1872 to 1947, Uintah County, Utah: Daughters of the Utah
Pioneers, 1947, p. 196.)
The Bear Dance is still practiced by members of the Northern Ute tribe today.
The Sun Dance was a ceremony that the other tribes also performed. It is believed that the
Utes adapted their Sun Dance from the Eastern Shoshone tribe of the Wind River
Reservation. The Sun Dance is a mid-summer ceremony where for three days and four
nights, the participants fast and take no water. They dance all day long around a ceremonial
Sun Dance Pole under the hot sun.
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Suggested Teaching Activities:
•

Pass out copies of the letter sent to the Commissioner of Indian Affairs. Ask students
to read the letter and use the Document Analysis Worksheet. Have students share
their answers to the analysis questions.

•

In addition to the questions posed by the Document Analysis Worksheet, have
students discuss the following:
o What does the author say the “evils of the bear dance” are?
o Do the students note any contradictions in this letter? [Answer: In one
paragraph he details financial losses, in the next he says that traders give
money to the Indians and the Indians income “is frequently supplemented to a
very considerable extent.”]
o What does the author say the “evils of the sun dance” are?
o What is the hope of the author?

•

Pass out copies of the letter sent to Joseph Zabriskie. Ask students to read the letter
and use the Document Analysis Worksheet. Have students share their answers to the
analysis questions.

•

In addition to the questions posed by the Document Analysis Worksheet, have
students discuss the following:
o What are the reasons given by the author of the letter for turning down Mr.
Zabriskie’s request for having a lemonade stand at the upcoming dance?
o The author states that it is not his “intention to cut off the Indians from their
dances.” What is his intention?

•

Have students brainstorm and make a list of specific cultural and religious traditions,
holidays, and ceremonies that persons from multiple ethnic and religious backgrounds
celebrate or observe. What cultural traditions do they follow? What special
ceremonies are important to their heritage? Why are there certain dates or times of
year for such celebrations? Are those dates an integral and important part of such
traditions and ceremonies? Can they think of any examples when the local, state, or
Federal government authorities have attempted to curb or interfere with such
traditions or ceremonies?

Additional Online Resources:
The National Archives and Records Administration has created online lessons relating to
Native Americans. They can be found in “Teaching with Documents” section of our website
at:
http://www.archives.gov/education/lessons/expansion-reform.html
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and
http://www.archives.gov/education/lessons/industrial-us.html

There are many photographs relating to Native Americans on the website of the National
Archives and Records Administration. They can be found at:
http://www.archives.gov/research/native-americans/pictures/

For more information about the Northern Ute tribe, visit their official website at:
http://www.utetribe.com/

There are photographs available of a Bear Dance at the Uintah Reservation in the collections
of the Denver Public Library. Use the search term “bear dance Utah.” You may find them in
their “Historic Images” database at:
http://denverlibrary.org/
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Lesson 4: “Hooverized Help for Housewives”
U.S. Food Administration Regulations during World War I
Document Citations:
“Hooverized Help for Housewives,” December 14, 1917; General Correspondence, 19171919; Utah State Food Administration; Records of the U.S. Food Administration, Record
Group 4; National Archives and Records Administration-Rocky Mountain Region (Denver).
Broadside entitled “Remember the Days,” February 28, 1918; General Correspondence,
1917-1919; Utah State Food Administration; Records of the U.S. Food Administration,
Record Group 4; National Archives and Records Administration-Rocky Mountain Region
(Denver).
Article and recipe entitled “The Utah Sucker by Lucile Y. Reid,” February 28, 1918;
General Correspondence, 1917-1919; Utah State Food Administration; Records of the U.S.
Food Administration, Record Group 4; National Archives and Records AdministrationRocky Mountain Region (Denver).
Utah Food Administration Bulletin, October 28, 1918; General Correspondence, 19171919; Utah State Food Administration; Records of the U.S. Food Administration, Record
Group 4; National Archives and Records Administration-Rocky Mountain Region (Denver).

Standards Correlations:
This lesson correlates to the National History Standards:
Era 7: The Emergence of Modern America (1890-1930)
Standard 2: The changing role of the United States in world affairs through World
War I.
Standard 2C: The student understands the impact at home and abroad of the
United States involvement in World War I.

This lesson correlates to the Utah State Office of Education’s Secondary Core Curriculum for
Social Studies, 7-12:
United States History II
Standard 4: Students will understand how war affected the early 20th century.
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Objective 2: Examine how World War I affected the military and the home
front of the United States.

About the Documents:
The U.S. Food Administration was created by an Executive order of August 10, 1917, to
assure the supply, distribution, and conservation of food during World War I; facilitate the
movement of foods and prevent monopolies and hoarding; and maintain governmental
control over foods, chiefly by means of voluntary agreements and a licensing system. Federal
food administrators were appointed for each state to implement the Administration’s
programs. The American public was encouraged to have “wheatless” and “meatless” meals,
and regulations concerning sugar consumption were instituted. After November 11, 1918, the
Administration was gradually dismantled and its rules and regulations revoked.
The National Archives and Records Administration-Rocky Mountain Region houses the
records of the U.S. Food Administration offices for the states of Colorado, Montana, New
Mexico, North Dakota, South Dakota, Utah, and Wyoming.
Background about Herbert Hoover as U.S. Food Administrator:
President Wilson called Herbert Hoover home (from Europe) to take charge of food
organization in America. Hoover was appointed U.S. Food Administrator. America had to
provide food for her own armies and the other Allies, for the Allied peoples and for the
American people at home. Herbert Hoover saw the effort as a willingness of the people to
serve the nation voluntarily. He called his program food conservation, but many Americans
called it “Hooverizing.” There were wheatless Wednesdays and meatless Mondays, as
examples.
Hoover had faith that the American people would exhibit voluntary cooperation in the matter
for food conservation. He did not want laws to regulate food in America. Hoover's plan was
that American homes would have to eat in such a way as to leave more food to be shipped
abroad. He appealed to housewives to conserve food and eliminate waste. Signs and posters
proclaimed, “Food Will Win the War.” Hoover's program reduced domestic consumption of
food by 15% without rationing. For the farmer there was a "fair price" for agricultural
products and guaranteed markets for surplus. The result was that U.S. food shipments tripled.
He kept the American armies fed and was able to build up surplus stores of food to prevent a
post-war famine in Europe. (This information copied from the Herbert Hoover Presidential
Library and Museum’s website) at:
http://www.ecommcode.com/hoover/hooveronline/hoover_bio/food.htm
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Suggested Teaching Activities:
•

Pass out copies of the first three documents. Have students read each and use the
Document Analysis Worksheet. Have students share their answers to the analysis
questions.

•

In addition to the questions raised by the Document Analysis Worksheet, have
students discuss the following:
o In reviewing the “Hooverized Help for Housewives,” how would you
compare the meals from 1917 to what you eat today? What are the
similarities? What are the differences? Do these meals appear to be
nutritionally balanced?
o What types of foods are discouraged? What types of foods are encouraged?
o Consider the “Remember the Days” advertisement. Would it have been easy
to remember this schedule? Would there have been an easier way to simplify
the concept of saving wheat and meat?
o There is a handwritten note on this document that says it was “Mailed [to]
Public Libraries.” Why would this have been done?
o In reviewing the article on “The Utah Sucker,” what are the reasons the author
gives for suggesting the use of this fish?

•

Ask students to keep track of their meals for one day and to make a list of breakfast,
lunch, and dinner. Then instruct them to “Hooverize” their list by making changes to
their meals in order to save meat, wheat, and sugar. What items have they had to cut?
Have them share their new menus with the class. Or alternatively, take your school’s
lunch menu for a week and ask students to “Hooverize” it. What foods will the
students miss? Which ones might they be glad to see disappear from the menu? How
nutritionally balanced is the menu following their “Hooverization” of it?

•

Pass out copies of the Utah Food Administration Bulletin, and use the Document
Analysis Worksheet.
o Is this the first issue of this news bulletin? How do we learn that? How many
more weeks are there before the war would end?
o What can we learn about the Utah Food Administration system from reading
this bulletin?
o Who was the county administrator for the county in which you are living?
o The first page of the news bulletin contains an article about home canning.
What do we learn about Utahans’ sugar consumption from this article? The
regulations allowed for two pounds of sugar per person per month. Does this
seem like a fair ration?
o The first page of the news bulletin contains an article about how the war was
impacting citizens of Europe—Holland in particular. What types of specific
issues were people in Holland facing?
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o This news bulletin also touches on another crisis that was facing the world in
1918—the worldwide flu pandemic. Find the article on page four that
addresses this issue. How has the flu affected the work of the U. S. Food
Administration?
o If you could only select one article from this news bulletin, which article
would best explain the goals of the Utah Food Administration?
•

It appears clear that Americans were asked to make sacrifices during World War I.
They would also be asked to sacrifice again during World War II when rationing
regulations were imposed. If food conservation or rationing regulations were imposed
today, how would Americans react? What types of items would be the most difficult
for Americans to do without?

•

Ask students to design a poster to encourage food conservation during World War I.

Additional Online Resources:
There are numerous digitized documents relating to the U.S. Food Administration on the
National Archives Website in the Archival Research Catalog (ARC). Go to:
http://www.archives.gov/research/arc/
•

Click on the Yellow Search Button which appears on the left-hand side of the screen.

•

In the Search window type in the words “U.S. Food Administration.”

•

Set the limit to 1000.

•

Check the box that will bring up digital images only.

You should get 315 “hits” of documents.

The National Archives has also created an online lesson relating to World War I posters
created by the U.S. Food Administration. It can be found in “Teaching with Documents”
section of the National Archives Website at:
http://www.archives.gov/education/lessons/sow-seeds/

The National Archives has an online exhibit relating to the influenza epidemic of 1918. It can
be found at:
http://www.archives.gov/exhibits/influenza-epidemic/
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Lesson 5: “My eyes felt as if acid had been poured upon them”
Eyewitness Accounts from the Great War
Document Citations:
Bill of Exceptions; Merl William Brown v. The United States of America, Law Case File
12783; Law Case Files, 1931-1938 (also known as Entry 5); Records of the District Courts of
the United States, District of Utah, Northern Division; Record Group 21; National Archives
and Records Administration-Rocky Mountain Region (Denver).
Bill of Exceptions; John Calvin Holden v. The United States of America, Law Case File
12801; Law Case Files, 1931-1938 (also known as Entry 5); Records of the District Courts of
the United States, District of Utah, Northern Division; Record Group 21; National Archives
and Records Administration-Rocky Mountain Region (Denver).

Standards Correlations:
This lesson correlates to the National History Standards:
Era 7: The Emergence of Modern America (1890-1930)
Standard 2: The changing role of the United States in world affairs through World
War I.
Standard 2C: The student understands the impact at home and abroad of the
United States involvement in World War I.

This lesson correlates to the Utah State Office of Education’s Secondary Core Curriculum for
Social Studies, 7-12:
United States History II
Standard 4: Students will understand how war affected the early 20th century.
Objective 2: Examine how World War I affected the military and the home
front of the United States.

About the Documents:
During World War I, 70,552 United States soldiers were admitted to the hospital as a result
of being gassed. Of this number, 1,221 died as a result of the injuries they sustained. (Source:
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The Medical Department of the United States Army in the World War, volume 14, “Medical
Aspects of Gas Warfare,” p. 274, table 3.) Many sustained physical injuries from being
poisoned by gas that would render them permanently disabled. This lesson includes primary
source documents relating to two soldiers from Utah who were gassed during the war.
Merl William Brown was a resident of Levan, Utah, when he entered the service on August
9, 1917. He served in the United States Marine Corps as a Private, being attached to the First
Replacement Battalion of the Sixth Marines, and later to the 74th Company of the Sixth
Marines. Brown was sent overseas and saw some action on the Verdun front in France before
the Armistice on November 11, 1918. During the course of his service, he was the victim of
a mustard gas attack. Brown was treated for the attack and returned to light duty and was
honorably discharged from the service on March 31, 1919.
John Calvin Holden was a resident of Midvale, Utah, when he entered the service on
September 18, 1917. He was a Private, 1st Class, assigned to Company E, 59th Infantry, 4th
Division. He went overseas on May 4, 1918, and saw action in the Marne Offensive, where
he served as a runner, carrying orders on the battlefield to other companies. In July 1918,
Holden was gassed. He was hospitalized and received treatment. He was honorably
discharged on September 29, 1919.
Years after the war ended, both Merl Brown and John Holden filed lawsuits against the
United States Government as a result of what they said were permanent injuries they had
sustained as a result of being gassed during the war. Both men had purchased war risk
insurance policies in the sum of $10,000. While in the service, each paid monthly premiums.
The insurance would lapse on June 1, 1919, unless prior to that date the soldier had become
totally and permanently disabled.
After the entry of the United States into the World War in the spring 1917, Congress
established a Department of War Risk Insurance for the benefit of soldiers in the military
service of the government during the World War, commonly referred to as War Risk
Insurance. The Act of Congress authorizing this insurance provided that if the insured
became totally and permanently disabled no further payment of premium was required, and
that the insurance thereupon matured and that the government would immediately begin to
make the assured monthly payments of fifty-seven dollars and fifty cents when the insurance
taken out was in the sum of ten thousand dollars.
The definition of total and permanent disability is as follows:
“Total disability is any impairment of the mind or body which renders it
impossible for the disabled person to follow continuously any substantially
gainful occupation, and that total disability shall be deemed to be permanent
whenever it is founded upon conditions which render it reasonably certain that
it will continue throughout the life of the person suffering from it.”
Both men had jury trials. Brown’s trial took place in December 1932, Holden’s in January
1934. As a part of each lawsuit, both Brown and Holden gave statements describing their gas
attacks and subsequent disabilities as a result. In addition, each court case featured testimony
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from family members, friends, and employers who noted the physical condition of the men
both before and after their service. Each court case also featured testimony from medical
experts, usually one or two who testified that the men were permanently disabled and other
physicians who testified that they were not.
In each case the juries found in favor of the men and awarded to Brown $9,430, and to
Holden $9,775. However, due to a lengthy appeals process and in spite of the verdicts being
upheld, sadly neither man would be alive to see the result. Merl Brown died on July 15,
1933, and John Holden died on March 22, 1935. The money was awarded to the estate of
each man.
While the lawsuits are of interest to study in their own right, these War Risk Insurance court
cases feature some of the most gripping and compelling first-person, eyewitness accounts of
World War I battlefields.
The National Archives and Records Administration-Rocky Mountain Region holds hundreds
of War Risk Insurance court case files. They can be found in Record Group 21, Records of
the District Courts of the United States.

Suggested Teaching Activities:
•

Pass out copies of the documents to students. Select two or more students to play the
roles of Merl Brown and John Holden, and ask them to read aloud their statements to
the class. In addition to the questions on the Document Analysis Worksheet, have
students discuss the following:
Where is the veteran from?
What branch of service did he serve in?
What do they each say about their health before going overseas?
When did they go overseas?
What battle(s) did they fight in?
What role did they play in those battles?
How does each man describe the effects of the gas on them?
How does Brown describe the conditions of the trenches, his equipment, the
food?
o What was their medical condition after being gassed?
o What medical treatment did they receive after being gassed?
o
o
o
o
o
o
o
o

•

From these statements what do we learn about warfare during World War I? What do
we learn about the military?

•

Each of these battlefield eyewitness accounts were given years after the events
actually happened. Ask students to evaluate the reliability and credibility of such
statements.
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•

While the Germans used gas, so did the French, British, and American armies. How
did the use of poisonous gasses change the nature of warfare?

•

Soldiers in subsequent wars have also been subjected to gas and chemical attacks.
Ask students to research the use of gas and other chemical agents used in subsequent
wars (World War II, Vietnam, the Gulf War, the war in Iraq) and their short-term and
long-term effects on soldiers.

Additional Online Resources:
•

You may wish to supplement this lesson with related photographs. There are several
photographs relating to the use of gas and gas attacks during World War I on the
National Archives and Records Administration website. You may find them in the
Archival Research Catalog (ARC). Go to:

http://www.archives.gov/research/arc/
•

Click on the Yellow Search Button which appears on the left-hand side of the
screen.

•

Enter the appropriate ARC Identifier Number from the list below for the
image you would like to access.

•

Hit “Go.”

ARC Identifer

Description of Image

530722

French soldiers making a gas and flame attack on German
trenches in Flanders, Belgium

530749

Picture posed in France, near front line trenches, by Major
Evarts Tracey, Engineer Corps, U.S.A., to illustrate effects of
phosgene gas; 1918

516483

Gas masks for man and horse demonstrated by American
soldier; circa 1917-1918

530714

Soldiers trying out their gas masks in every possible way.
Putting the respirator to good use while peeling onions. 40th
Division, Camp Kearny, San Diego, California; 03/1918

533787

Women of Boston are lending a helping hand in the drive for
peach stones, which are being used by the Government in the
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production of gas masks. This Tableau was arranged to help in
the campaign. Underwood and Underwood; 09/23/1918
530729

Treatment room for gassed patients at American Evacuation
Hospital Number 2, Baccarat, France; 06/08/1918

For tips on finding additional World War I-related documents in ARC, see:
http://www.archives.gov/research/arc/topics/ww1/

For additional information on researching World War I, go to:
http://www.archives.gov/research/alic/reference/military/ww1.html

The National Archives and Records Administration has created several additional World
War I related lesson plans. They can be found in the “Teaching with Documents” section of
our website at:
http://www.archives.gov/education/lessons/modern-america.html
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Lesson 6: “Is the cost of the Civilian Conservation Corps excessive?”
The New Deal in Utah
Document Citations:
Report entitled “Civilian Conservation Corps and Future America,” by Camp
Superintendent, Leslie C. Koch, Camp DG-35, Milford, Utah, undated, Grazing
Service, Civilian Conservation Corps, Narrative Reports of Individual CCC Camps,
1936-1938 (also known as Entry 19); Records of the Bureau of Land Management,
Record Group 49; National Archives and Records Administration-Rocky Mountain
Region (Denver).
Photographs from Various Utah CCC Camps; Grazing Service, Civilian Conservation
Corps, Narrative Reports of Individual CCC Camps, 1936-1938 (also known as Entry
19); Records of the Bureau of Land Management, Record Group 49; National Archives
and Records Administration-Rocky Mountain Region (Denver).

Standards Correlations:
This lesson correlates to the National History Standards:
Era 8: The Great Depression and World War II (1929-1945)
Standard 2: How the New Deal addressed the Great Depression, transformed
American federalism, and initiated the welfare state.
Standard 2A: The student understands the New Deal and the presidency of
Franklin D. Roosevelt.
Standard 2B: The student understands the impact of the New Deal on
workers and the labor movement.
Standard 2C: The student understands opposition to the New Deal, the
alternative programs of its detractors, and the legacy of the New Deal.
This lesson correlates to the Utah State Office of Education’s Secondary Core
Curriculum for Social Studies, 7-12:
United States History II
Standard 6: Students will understand how the Great Depression and the New Deal
affected the United States.
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Objective 1: Investigate the impact of the Great Depression on the United
States.
Objective 2: Analyze the long-term effects of the New Deal on the United
States.
About the Documents:
One of Franklin D. Roosevelt’s first actions upon taking office as President of the United
States was signing into law on March 31, 1933, the Emergency Conservation Work
(ECW) Act. The idea behind this was to relieve unemployment and to restore the
country's natural resources through public works. Superseded by the Civilian
Conservation Corps (CCC) in 1937, unemployed youths and, to a lesser extent, war
veterans and Indians, were provided employment and vocational training through
conservation and natural resources development work. Beginning in May 1940, this
included defense work on military reservations and forest protection.
The creation of such a large organization required the cooperation of several federal
government agencies, including the Army and the Departments of Agriculture, Interior,
and Labor. The Army would provide invaluable assistance in building the camps and
providing a loose organizational and operational structure for the camps. The Department
of Labor would provide the names of enrollees. The Departments of Agriculture and
Interior would provide the work projects.
The initial enrollees were single men between the ages of 18 and 25 whose families were
on relief rolls. Enrollees were paid $30 a month, of which they had to promise to send
$22-25 back home to their families. Enrollees participated in road and trail development,
water development (including building ditches, springs, dams and reservoirs, and wells),
stock driveway development, range fences, erosion flood control, poisonous plant
control, rodent control, cricket control, weed eradication, and building corrals. A side
benefit for the men enrolled in the camps were educational opportunities. Most camps
had libraries with books, magazines, and newspapers; they offered classes in academic
subjects, as well as in skills such as engineering, photography, electrical wiring safety,
and Red Cross first aid courses; and organized athletics.
Before the end of the CCC (which came with the United States’ entry into World War II),
more than 2.5 million men had provided service in some 4,500 camps across the country.
Utah had over 100 CCC camps. A listing of the camps can be found at:
http://www.cccalumni.org/states/utah1.html
For additional background information about the CCC, there is an article in Prologue
magazine (the magazine of the National Archives and Records Administration) on the
creation and first year of the CCC. You can find it online at:
http://www.archives.gov/publications/prologue/2006/fall/ccc.html
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The National Archives and Records Administration-Rocky Mountain Region has records
relating to many of the CCC camps that were under the control of the Bureau of Land
Management (Record Group 49) and the Bureau of Reclamation (Record Group 115).
Records relating to activities of the CCC can also be found in records of the National
Park Service (Record Group 79), U.S. Forest Service (Record Group 95), and Bureau of
Indian Affairs (Record Group 75).

Suggested Teaching Activities:
•

Pass out copies of the article written by Camp Superintendent Leslie C. Koch.
Have students use the Document Analysis Worksheet, and have them share their
responses with the class.

•

In his article, Koch raises the question about the cost of the CCC and whether or
not it is excessive. What conclusion does the author come to? Is he impartial? List
at least three benefits the author says CCC has? Who might have been opposed to
the creation and work of the CCC?

•

Provide students with copies of the photographs. Ask them to evaluate the photos
using the Photograph Analysis Worksheet. Have students share their answers to
the analysis questions. In addition, have them answer the following questions:
o How would you describe the men who appear in the photographs?
o How would you describe the work they are doing?
o How would you describe their living conditions?

•

Ask students to select one of the photographs, and have them write a letter home
as if they were one of the CCC enrollees depicted in the photograph.

Additional Online Resources:
There are several digital copies of narrative histories of CCC Camps from Utah from the
holdings of the Rocky Mountain Region available on the website of the National
Archives and Records Administration. They will be found in the Archival Research
Catalog (ARC). To access them go to:
http://arcweb.archives.gov/arc/basic_search.jsp
Enter the following ARC identifier numbers in the search window (one at a time) to view
these digitized documents:
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ARC Identifier

Reports from the following camps:

292848
292850
292853
292854
292856
292857
292860

Camp DG-29, Antelope Springs, Utah (1936)
Camp DG-30, Cedar City, Utah (1936)
Camp DG-33, Henrieville, Utah (1937)
Camp DG-26, Jericho, Utah (1937)
Camp DG-35, Milford, Utah (1935)
Camp DG-35, Milford, Utah (1938)
Camp DG 31, Vernal, Utah (1937)

There are numerous documents and photographs about the New Deal and its various
programs using the website of the National Archives and Records Administration in the
Archival Research Catalog (ARC). Go to:
http://www.archives.gov/research/arc/
•

Click on the Yellow Search Button which appears on the left-hand side of the
screen.

•

In the Search window type in a specific search term. Students can use search
terms such as “New Deal,” “Civilian Conservation Corps,” “Works Progress
Administration,” and “Public Works Administration.”

•

Set the limit to 2000.

•

Check the box that will bring up digital images only.

•

You will get several “hits” for each name search that you perform.

The National Archives and Records Administration has created an online lesson relating
to President Franklin D. Roosevelt’s first inaugural address in which he declared war on
the Great Depression. It can be found in “Teaching with Documents” section of our
website at:
http://www.archives.gov/education/lessons/fdr-inaugural/

Students can learn more about the New Deal and President Roosevelt by visiting the
Franklin D. Roosevelt Presidential Library and Museum website at:
http://www.fdrlibrary.marist.edu/

There are a couple of online exhibits on the National Archives and Records
Administration website relating to the New Deal. You can find them at:
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http://www.archives.gov/exhibits/new_deal_for_the_arts/index.html
http://www.archives.gov/exhibits/picturing_the_century/galleries/greatdep.html

For more research links on the New Deal:
http://www.archives.gov/research/alic/reference/new-deal.html
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Photograph from Camp DG-26, Jericho—Clearing Road
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Photographs from Camp DG-27, Castle Dale—Dam Construction and Snow Removal
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Photograph from Camp DG-29, Antelope Springs—Cricket Control
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Photograph from Camp DG-32, Dalton Wells
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Photograph from Camp DG-32, Dalton Wells—Reconstructing a Road
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Photograph from Camp DG-32, Dalton Wells—Puddling Clay
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Photograph from Camp DG-32, Dalton Wells—Rodent Control Crew
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Photograph from Camp DG-34, Blanding—Excavating a Tank
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Photograph from Camp DG-35, Milford—Camp Reading Room
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Lesson 7: “Shut Up!”
Utah’s Control Careless Talking Campaign during World War II
Document Citations:
Shut Up! Broadside (undated); File 10.4, War Information; Subject Correspondence,
March 1942 – June 1944; Office for Emergency Management. Office of Civilian
Defense. Region IX. Eastern Sector Office; Records of the Office of Civilian Defense,
Record Group 171; National Archives and Records Administration-Rocky Mountain
Region (Denver).
Newspaper Clipping from the Salt Lake City Tribune, October 30, 1943; File 10.4,
War Information; Subject Correspondence, March 1942 – June 1944; Office for
Emergency Management. Office of Civilian Defense. Region IX. Eastern Sector Office;
Records of the Office of Civilian Defense, Record Group 171; National Archives and
Records Administration-Rocky Mountain Region (Denver).
Press Release from the Salt Lake City Chamber of Commerce, October 23, 1943;
File 10.4, War Information; Subject Correspondence, March 1942 – June 1944; Office for
Emergency Management. Office of Civilian Defense. Region IX. Eastern Sector Office;
Records of the Office of Civilian Defense, Record Group 171; National Archives and
Records Administration-Rocky Mountain Region (Denver).
Two Newspaper Clippings (undated); File 10.4, War Information; Subject
Correspondence, March 1942 – June 1944; Office for Emergency Management. Office of
Civilian Defense. Region IX. Eastern Sector Office; Records of the Office of Civilian
Defense, Record Group 171; National Archives and Records Administration-Rocky
Mountain Region (Denver).
Fact Sheet Entitled “Control Careless Talking Campaign, Sponsored by the Utah
Council of Defense (undated); File 10.4, War Information; Subject Correspondence,
March 1942 – June 1944; Office for Emergency Management. Office of Civilian
Defense. Region IX. Eastern Sector Office; Records of the Office of Civilian Defense,
Record Group 171; National Archives and Records Administration-Rocky Mountain
Region (Denver).

Standards Correlations:
This lesson correlates to the National History Standards:
Era 8: The Great Depression and World War II (1929-1945)
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Standard 3: The causes and course of World War II, the character of the war at
home and abroad, and its reshaping of the U.S. role in world affairs.
Standard 3C: Demonstrate understanding of the effects of World War II at
home.
This lesson correlates to the Utah State Office of Education’s Secondary Core
Curriculum for Social Studies, 7-12:
United States History II
Standard 7: Students will understand the causes, course, and consequences of the
United States’ role in World War II.
Objective 2: Examine the impact World War II had on the American home
front.

About the Documents:
The Office of Civilian Defense (OCD) was established in the office for Emergency
Management on May 20, 1941, to coordinate Federal, state, and local defense
relationships regarding the protection of civilians during air raids and other emergencies
and to facilitate civilian participation in war programs. There were nine regional offices
established to coordinate the work of state and local defense organizations. The National
Archives-Rocky Mountain Region houses records of the Eastern Sector Office, Salt Lake
City, Utah. The records document civilian defense programs and interagency cooperative
efforts in Idaho, Montana, and Utah, including civil defense drills, communications,
medical facilities, protection of plants and businesses, training and volunteer programs,
and state and local defense organizations.
After the surprise attack on the United States at Pearl Harbor on December 7, 1941,
Americans were justly concerned about another possible attack. As a part of the Office of
Civilian Defense, the Civil Air Patrol (CAP) was established. Civilian pilots were used to
patrol the coast and borders of the United States. The Civil Defense Corps organized
millions of volunteers who helped coordinate local civil defense efforts, such as air raid
drills, blackout drills, etc. The American public also became knowledgeable in the art of
“airplane spotting,” lest the enemy engage in another surprise attack. The United States
Government also warned the American public that enemy spies and possible saboteurs
could be in their midst and that any tidbit of information, even if innocently revealed,
could compromise national security.
The documents in this lesson relate to the state of Utah Council of Defense’s “Control
Careless Talking” campaign undertaken in 1943. Nationally the themes based around
“loose lips,” “careless talk,” and “silence is security” were used. However, Utah devised
its own campaign which used the words “Shut Up!”
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Suggested Teaching Activities:
•

Pass out copies of the documents to students, and have them use the Document
Analysis Worksheet to analyze one or more of the documents. Have students
share their answers to the analysis questions.

•

What are some of the specific things that people are not supposed to talk about?

•

What are the ramifications if one engages in careless talk?

•

What types of people were reached out to by the campaign?

•

Several different methods used to spread the word—what would be the most
effective?

•

What specific program was undertaken in Utah’s schools? Would such a program
work today?

•

One of the documents issued by the Salt Lake City Chamber of Commerce uses
the term “Jap.” While considered offensive today, at that time, the word was often
used as a way of dehumanizing the enemy. You might find it important to discuss
with students the use of such terms during World War II and in other wars.
[Examples might include: “Reb” during the Civil War; “red devil” or “savage”
during the Indian Wars; “Hun” during World War I; “Kraut” during World War
II; and “Gook” during the Vietnam War.]

•

Those who worked on the Utah campaign acknowledge that their “Shut Up!”
slogan is “not the type approved by OWI (Office of War Information) advisors,
and probably not b[y] some others in Civilian Defense.” How do they defend their
choice of this particular slogan?

•

There are several posters on the National Archives and Records Administration
website in the Archival Research Catalog (ARC) that relate to the national
campaign undertaken by the Office of War Information relating to encouraging
Americans not to engage in careless talk. To locate these posters, go to:
http://arcweb.archives.gov/arc/basic_search.jsp

In the search window, enter the term “careless talk.” Under the search window,
put a check mark in the box that says “Descriptions of Archival Materials linked
to digital copies.” You should get 14 “hits” returned. Another search term to use
is “silence means security.” You should get 8 “hits” returned. Another term is
“loose lips might sink ships.” You will get one “hit” returned. Print out some or
all of these posters and hand them out to students. Ask them to use the Poster
Analysis Worksheet. How do these posters compare to Utah’s “Shut Up!”
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campaign? Which, if any, of these posters are most effective in conveying the
message of not engaging in careless talk?

Additional Online Resources:
There are additional World War II era related lessons in “Teaching with Documents”
section on the website of the National Archives and Records Administration. You may
find them at:
http://www.archives.gov/education/lessons/depression-wwii.html

102

103

104

105

106

107

108

109

Lesson 8: “Planes will fly over and drop on Salt Lake City simulated bombs”
Civil Defense Training during World War II
Document Citations:
Salt Lake City Civilian Defense Notice, August 19, [1943]; File 6.2, Incident Drills;
Subject Correspondence, March 1942 – June 1944; Office for Emergency Management.
Office of Civilian Defense. Region IX. Eastern Sector Office; Record Group 171, Records of
the Office of Civilian Defense; National Archives and Records Administration-Rocky
Mountain Region (Denver).
Memorandum to Major James R. Barker, Assistant Director, Charge Protection
Division, Eastern Sector, 9th Region OCD, From R. C. Jackson, Sec. & Coordinator,
Civilian Defense Salt Lake County, Utah, August 24, 1943; File 6.3, Incident Drill
Reports; Subject Correspondence, March 1942 – June 1944; Office for Emergency
Management. Office of Civilian Defense. Region IX. Eastern Sector Office; Record Group
171, Records of the Office of Civilian Defense; National Archives and Records
Administration-Rocky Mountain Region (Denver).
Memorandum to Gus P. Backman, Director, Eastern Sector Division, Ninth Civilian
Defense Region, From Major James R. Barker, Training Officer, August 26, 1943; File
6.3, Incident Drill Reports; Subject Correspondence, March 1942 – June 1944; Office for
Emergency Management. Office of Civilian Defense. Region IX. Eastern Sector Office;
Record Group 171, Records of the Office of Civilian Defense; National Archives and
Records Administration-Rocky Mountain Region (Denver).

Standards Correlations:
This lesson correlates to the National History Standards:
Era 8: The Great Depression and World War II (1929-1945)
Standard 3: The causes and course of World War II, the character of the war at home
and abroad, and its reshaping of the U.S. role in world affairs.
Standard 3C: Demonstrate understanding of the effects of World War II at
home.
This lesson correlates to the Utah State Office of Education’s Secondary Core Curriculum for
Social Studies, 7-12:
United States History II
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Standard 7: Students will understand the causes, course, and consequences of the
United States’ role in World War II.
Objective 2: Examine the impact World War II had on the American home
front.

About the Documents:
The Office of Civilian Defense (OCD) was established in the office for Emergency
Management on May 20, 1941, to coordinate Federal, state, and local defense relationships
regarding the protection of civilians during air raids and other emergencies and to facilitate
civilian participation in war programs. There were nine regional offices established to
coordinate the work of state and local defense organizations. The National Archives and
Records Administration-Rocky Mountain Region houses records of the Eastern Sector
Office, Salt Lake City, Utah. The records document civilian defense programs and
interagency cooperative efforts in Idaho, Montana, and Utah, including civil defense drills,
communications, medical facilities, protection of plants and businesses, training and
volunteer programs, and state and local defense organizations.
After the surprise attack on the United States at Pearl Harbor on December 7, 1941,
Americans were justly concerned about another possible attack. As a part of the Office of
Civilian Defense, the Civil Air Patrol (CAP) was established. Civilian pilots were used to
patrol the coast and borders of the United States. The Civil Defense Corps organized millions
of volunteers who helped coordinate local civil defense efforts, such as air raid drills,
blackout drills, etc. The American public also became knowledgeable in the art of “airplane
spotting,” lest the enemy engage in another surprise attack. The United States Government
also warned the American public that enemy spies and possible saboteurs could be in their
midst and that any tidbit of information, even if innocently revealed, could compromise
national security.
The documents in this lesson relate to a Civil Defense drill that was held in Salt Lake
County, Utah, on August 19, 1943.
While Utah residents would not know it at the time, such drills may have been useful in
preparing them for real attacks on the United States by the Japanese. From late 1944 until
early 1945 the Japanese did launch approximately 9,000 balloon bombs. Of this number
about 300 were found or observed inside of the United States. Japanese balloon bombs were
found in Alaska, Arizona, California, Colorado, Idaho, Iowa, Kansas, Michigan, Montana,
Nebraska, North Dakota, Oregon, South Dakota, Texas, Utah, Washington, and Wyoming.
Except for one fatal incident in Oregon where one woman and five children on a church
picnic were killed when one of the children attempted to pull a balloon out of a tree, the
balloons caused little damage. Interestingly most of the American public never knew of the
existence of any of the Japanese balloon bombs until after the war. The media was not
allowed to report on the bombs because the Government did not want to tip off Japan that the
balloons were in any way successful in reaching their target of the mainland United States.
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Suggested Teaching Activities:
•

Pass out copies of all three documents. Have students use the Document Analysis
Worksheet, and have them share their responses with the class. In addition to the
questions posed by the Document Analysis Worksheet, discuss the following
questions:
o
o
o
o
o
o
o
o
o

What is the word that is used for simulated bombs? [Answer: incidents]
Why use the word “incident” instead of just saying bomb or simulated bomb?
What materials were they made out of for this drill?
Why would there be advance notice given for such a drill? Why would it not
be a complete surprise?
How many members of the Citizen Defense Corps participated in the drill?
[Answer: 10,000]
What organization dropped the bombs? [Answer: the Civil Air Patrol (C.A.P)]
How many incidents were dropped in total? How many were reported to be
found? [Answer: 600 dropped in Salt Lake city; 321 reported]
Which area wished they would have had more bombs dropped?
What weaknesses of the drill were noted? What could have been improved
upon?

•

Using the Memorandum entitled “General Alert,” obtain a map of the Salt Lake
County area and mark with stickers or push pins the location of the “incidents” that
fell.

•

There are probably some people in your community who were civilians during World
War II. Have students select someone who was alive during this time (even if they
were a child) and conduct an oral history interview with them regarding Civil
Defense activities that took place in their community. Do they remember any
blackout drills? Air raid drills? Did they worry that their community would be
bombed during the war? Did they ever hear rumors about Japanese balloon bombs or
was that something they only learned after the war? Ask students to write a report
based on their interview.

•

Have students research community preparedness procedures that were used after
World War II and prepare a brief written report on their findings. For example, they
might want to investigate the building of bomb fallout shelters in the 1950s and
1960s, the “Duck and Cover,” program, the Emergency Broadcast System (19631997), now known as the Emergency Alert System. What about nonmilitary
emergencies such as severe weather and AMBER alerts? What type of emergency
preparedness procedures are in place at your school?
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Additional Online Resources:
There are several photographs of a Japanese balloon bomb on the website of the National
Archives and Records Administration in the Archival Research Catalog (ARC). Go to:
http://www.archives.gov/research/arc/
•

Click on the Yellow Search Button which appears on the left-hand side of the screen.

•

In the Search window enter (one at a time) each of the following ARC identifiers and
you can pull up images of the Japanese war balloon that was found on the Cheyenne
River Reservation in South Dakota. ARC Identifiers: 285257, 285258, 285259,
285260, 285261, 285262, 285263, 285264.

Students can also find a few other documents and photographs relating to civilian defense
during World War II in the Archival Research Catalog (ARC). Go to:
http://www.archives.gov/research/arc/
•

Click on the Yellow Search Button which appears on the left-hand side of the screen.

•

In the Search window type in a specific search term. Students can use search terms
such as “Office of Civilian Defense,” “air raid,”

•

Set the limit to 2000.

•

Check the box that will bring up digital images only.

•

You will get several “hits” for each name search that you perform.

There are additional World War II era related lessons in “Teaching with Documents” section
on the website of the National Archives and Records Administration. You may find them at:
http://www.archives.gov/education/lessons/depression-wwii.html
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Lesson 9: “The Bombshell”
Women Workers at the Ogden Arsenal in World War II
Document Citations:
We Can Do It! poster, ca. 1942-1943; ARC Identifier 535413; War Production Board,
1942-1943; Records of the War Production Board, 1918-1947, Record Group 179;
National Archives at College Park, MD.
Various photographs of women working at the Ogden Arsenal; File: History of the
Ogden Arsenal, Quarterly Period, 1 April – 30 June 1943; Records of the Office of the
Chief of Ordnance, Record Group 156; National Archives and Records AdministrationRocky Mountain Region (Denver).
Cover of The Bombshell and text from inside describing the “Arsenal Queen,”
August 10, 1944; File: History of the Ogden Arsenal, Quarterly Period, 1 July – 30
September 1944; Records of the Office of the Chief of Ordnance, Record Group 156;
National Archives and Records Administration-Rocky Mountain Region (Denver).
Cover of The Bombshell, October 25, 1945; File: History of the Ogden Arsenal,
Quarterly Period, 1 October – 31 December 1945; Records of the Office of the Chief of
Ordnance, Record Group 156; National Archives and Records Administration-Rocky
Mountain Region (Denver).

Standards Correlations:
This lesson correlates to the National History Standards:
Era 8: The Great Depression and World War II (1929-1945)
Standard 3: The causes and course of World War II, the character of the war at
home and abroad, and its reshaping of the U.S. role in world affairs.
Standard 3C: Demonstrate understanding of the effects of World War II at
home.
This lesson correlates to the Utah State Office of Education’s Secondary Core
Curriculum for Social Studies, 7-12:
United States History II
Standard 7: Students will understand the causes, course, and consequences of the
United States’ role in World War II.
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Objective 2: Examine the impact World War II had on the American home
front.

About the Documents:
Six million women entered America’s workforce during World War II. Of that number,
some three million women worked in war plants across the United States. Working
women were vital to the war effort, as the loss of men to military service left a labor
shortage in many areas. The war would also require that massive numbers of bombs,
guns, airplanes, and ships be produced. Many of these jobs were in arenas that had
previously not been available to women—working in factories, shipyards, and steel mills.
To fill all of the jobs, the U.S. Government undertook a major public relations campaign
to encourage women to work.
The War Manpower Commission was formed in 1942 to oversee war labor issues and the
Office of War Information was created to manage the flow of news and information
about the war to the public. These two agencies banded together in 1943 when the labor
shortage was at its height. They often relied on a message of patriotism to recruit more
women to work in these essential jobs.
Probably the most famous image of women during World War II is the “We Can Do It”
poster, featuring “Rosie the Riveter.” She was an invented character for propaganda
purposes. The character of Rosie the Riveter was originally created through a song done
by the Four Vagabonds. Before this poster came out, artist Norman Rockwell had
designed a cover for the Saturday Evening Post. His version, which depicted a rather
beefy woman, however, did not possess the more desirable “feminine” qualities of
loyalty, efficiency, patriotism, compliance, and even beauty wanted by the Government
and exemplified in the “We Can Do It” poster.
The Ogden Arsenal was no different than most war plants. They faced an ongoing labor
shortage during World War II and relied heavily upon women workers. In a report
covering the period January–March 1943, it was noted, “It became increasingly necessary
to replace male labor with female labor. Women were utilized for such work as lift-truck
operators, chauffeurs, automobile and instrument repairmen, checkers, storekeepers, and
guards.” The report also noted that “Every effort was made to set up shadow
organizations composed almost entirely of women so that as male employees were drawn
into the armed forces, they would be replaced by capable women.” As of June 30, 1943,
the Ogden Arsenal had 4,732 civilian employees. Of that number, 2,509 were men, and
2,223 were women. The number of women would eventually surpass men, as it was
noted in the August 25, 1944, edition of The Bombshell that “our civilian workforce
performing the work is 53% women.”
It was difficult to retain workers for a variety of reasons, including lack of adequate child
care, lack of suitable housing, gasoline rationing, and higher pay at competing war plants.
Other reasons cited by women for leaving employment at the Arsenal were: poor health,
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desire to join husband, care of children, marriage, family moving, homesickness, to go to
school, and maternity.
The Ogden Arsenal made efforts to tackle these problems. They opened a child care
facility. They built a dormitory village that offered separate housing for men, women, and
married couples. They offered ride-sharing programs. They also tried to encourage a
sense of community by offering numerous recreational activities, such as baseball,
softball, boxing, picnics, and dances.
Throughout the course of the war, the Arsenal had many missions. Mainly it produced
ammunition for various 20 mm and 37 mm guns, 155 mm howitzer shells, and bombs
weighing from 600 pounds up to 2,000 pounds. It also served as a storage and resupply
facility for military vehicles, transportation parts, and tools. The Ogden Arsenal produced
as astonishing amount of material during the war. During the month of January 1943
alone the following amounts of artillery ammunition were manufactured:
37 m/m Shell, H.E. M63
37 m/m Shot, A.P.C. M51
37 m/m Shot T.P. M51
Primer, M23A2
Fuse B.D. M58
Shell, 20 MM H.E.I.
Fuse Mk. 253 20 m/m

1,202,011
405,658
215,858
2,540,439
1,214,770
304,742
425,295

The Arsenal received the “Army-Navy E Award” for excellence in production on April
14, 1943.
For many of the employees the end of their work at the Ogden Arsenal came almost as
quickly as it began. Following V-J Day, there were immediate cuts in hours and the total
number of employees went from 5,974 on July 1, 1945, to 4,907 by August 31, 1945. In
November 1945 a reduction in force was ordered, and by June 30, 1946, only 2,293 were
still employed.
This lesson includes photographs of women workers from the Ogden Arsenal, as well as
a few covers from the Arsenal’s semi-regular publication The Bombshell. While the type
of work performed by riveters and Women Ordnance Workers (WOWs) differed, the idea
is still the same. You will notice from the photographs included in this lesson, that the
uniforms worn by the women at the Ogden Arsenal are remarkably similar to the outfit
worn by the fictional Rosie character in the “We Can Do It” poster.
The National Archives and Records Administration-Rocky Mountain Region has
historical records from numerous ordnance depots and arsenals. Among our holdings are
records from the Black Hills Ordnance Depot, Igloo, South Dakota; the Denver Ordnance
Zone and Plant, Denver, Colorado; the Deseret Depot, Tooele, Utah; the 58th
Quartermaster Depot, Ogden, Utah; the Fort Wingate Army Depot, Gallup, New Mexico;
the Ogden Arsenal, Ogden, Utah; the Pueblo Ordnance and Army Depot, Pueblo,
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Colorado; The Tooele Depot, Tooele, Utah; and the Utah Depot, Ogden, Utah. They are
found in Record Group 156, Records of the Office of the Chief of Ordnance.
Suggested Teaching Activities:
•

Hang up a large size copy of the “We Can Do It” poster, or distribute individual
copies to each student. Have students use the Poster Analysis Worksheet. Have
students share their answers to the analysis questions.

•

Next pass out copies of the photographs. Have students use the Photograph
Analysis Worksheet, and have them share their answers with the class. In addition
to the questions posed on the worksheet, have a class discussion that addresses
these questions:
What types of jobs are the women doing?
Do they appear to be skilled or unskilled types of jobs?
What are the ages of the women represented in the photographs?
Are there any men in the photographs? What do they appear to be doing?
What type of uniform and/or protective equipment are the women workers
wearing? Pay particular attention to the image with the caption, “Pouring
off T.N.T. from blender into rubber buckets.” What is TNT? Does what
the women are wearing seem to offer protection for working with such a
substance?
o How do the women workers in the photographs compare to the image of
the woman on the “We Can Do It” poster? What are the similarities? What
are the differences?

o
o
o
o
o

•

Distribute copies of the two covers included from The Bombshell. Consider the
title of the publication of the Ogden Arsenal, The Bombshell. Is it a clever play on
words? Sexist? Would it be considered appropriate to use today? Are they similar
to Hollywood pin-up pictures of the 1940s?

•

How do the images of the women at work compare to the images of women used
on the cover of The Bombshell? Interestingly, both women featured on the covers
were employees of the Arsenal.

•

Pass out a copy of the article from the inside of The Bombshell that goes with the
“Arsenal Queen” cover. Is the article offensive or comical? Would such an article
be written today in a work-related publication?

Additional Online Resources:
There are additional photographs and posters relating to women and the various roles
they played during World War II on the National Archives and Records Administration
website. They may be found in the Archival Research Catalog (ARC).
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Go to:
http://www.archives.gov/research/arc/
•

Click on the Yellow Search Button which appears on the left-hand side of the
screen.

•

In the Search window type in a specific search term (see suggestions below).

•

Set the limit to 2000.

•

Check the box that will bring up digital images only.

•

Set the date limits to 1941 to 1945.

•

Hit “Go.”

•

You will get several “hits” for each name search that you perform.

•

Sample search terms (using the date limits above):
o
o
o
o
o

o
o
o
o

women – 270 “hits”
women workers – 17 “hits”
Rosie the Riveter – 19 “hits”
Women Ordnance Workers – 1 “hit”
WACS – 25 “hits.” Also try spelling it out as in Women’s Army Corps –
you will get 13 “hits.” Some of which are different than when you use
WACS.
WAVES – 23 “hits”
WASPS – 4 “hits”
SPARS – 8 “hits”
women in military – 7 hits

There are additional World War II era related lessons in “Teaching with Documents”
section on the website of the National Archives and Records Administration. You may
find them at:
http://www.archives.gov/education/lessons/depression-wwii.html
An online exhibit relating to the women who worked in war industries may be found on
the website of the Rosie the Riveter/World War II Home Front National Historical Park
operated by the National Park Service. You may access it at:
http://www.nps.gov/rori
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