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Dear Educator:
The National Archives and Records Administration is the nation’s record keeper, and
as such is home to more than 10 billion original documents. Perhaps the most
important document that the National Archives houses is the Constitution of the
United States of America. Millions of additional documents can be found in the
National Archives nationwide that relate to the Constitution and serve as primary
sources when studying the Constitution in your classroom.
Congress has mandated that all “educational institutions that receive Federal funds for
the fiscal year shall hold an educational program on the Constitution on September 17
. . . for the students.” The National Archives has many resources available to you and
your students for holding such an educational program. The lessons contained in this
packet are just two ideas that you can use in your classroom when celebrating
Constitution Day. They contain primary source documents from our holdings here at
the National Archives at Kansas City.
The National Archives at Kansas City is also a proud participant in the Constitution
Day Poster Contest, sponsored by the Gov Doc Kids Group. We hope your students
will participate in this fun and creative contest. For more information on the contest,
please visit the website:
http://govdocs4children.pbworks.com/Celebrate+Constitution+Day+with+us!
Sincerely,
Lori Cox-Paul
Education Specialist
(816) 268-8017
lori.cox-paul@nara.gov
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Lesson 1:
A Student Constitution
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There are two documents for this lesson.
Document One citation: Student Constitution, Student Body Organization of the Fort Totten
Indian Community High School, 1942; Decimal Code 826, Decimal Correspondence (19221947); Fort Totten Indian Agency, Fort Totten, North Dakota; Records of the Bureau of Indian
Affairs (Record Group 75); National Archives at Kansas City, Kansas City, Missouri.
Document Two citation: Student Newspaper, January 9, 1942, Vol. LV, No. 14; Decimal Code
826, Decimal Correspondence (1922-1947); Fort Totten Indian Agency, Fort Totten, North
Dakota; Records of the Bureau of Indian Affairs (Record Group 75); National Archives at
Kansas City, Kansas City, Missouri.
Background:
Fort Totten, Dakota Territory, was established by the military in 1867. The Fort Totten Indian
Agency (sometimes also known as Devil’s Lake) was established at the same location as the fort
in 1871. The reservation occupies land in what is now Benson and Eddy counties in North
Dakota.
In 1874 a Mission School was established at the reservation by Catholic missionaries. In 1883
the main buildings of the Mission were burned down. A new Mission School was rebuilt in 1885.
In 1890 when the military abandoned Fort Totten, the buildings of the post were turned over to
the Interior Department to be used as an Industrial School for Indians. The Mission School was
consolidated with this school. At the Fort Totten School, in addition to academic work, students
received industrial instruction. The girls were taught sewing, domestic science, laundering, and
household management. The boys had classes in farming, gardening, carpentry, and shoe repair.
At first there were only six grades; later other grades were added. In 1935 the Industrial School
was abolished and turned into a tuberculosis treatment facility as a five-year experiment by the
Government. In 1939 a high school and grade school were established at Fort Totten, to be
known as the Fort Totten Community School.
During the early 1940s the students of the Fort Totten Community High School worked on
drafting a student constitution. The students worked for over two years on the project as a part of
a special class entitled “Problems of Democracy” and as a part of their routine handling of
student government affairs. Their constitution was unanimously adopted by the student body and
signed on December 15, 1941, the 150th anniversary of the adoption of the Bill of Rights.
Suggested Questions and Classroom Activities for Students:
1. How is this student constitution similar to the United States Constitution? How is it different?
2. The student constitution has a “Legislative Department,” “Executive Department,” and several
committees. How is this arrangement similar to the legislative, executive, and judicial branches
set up in the U.S. Constitution? How is it different? Is the “Guidance Committee” the same as
the judiciary?
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3. The students at Fort Totten amended their constitution by adding a Bill of Rights. What rights
did they spell out?
4. How does the student constitution deal with students who commit crimes or other minor
offenses? How does your school deal with these issues?
5. Study the language used in the student constitution. Did the students include female students
in the language they used? Were women included in the U.S. Constitution?
6. This constitution was written by Native American students. How has the U.S. Constitution
regarded Native Americans? Does the U.S. Constitution govern Indian Reservations?
7. Does your school have a student constitution? If so, obtain a copy of it, and see how it
compares to the Fort Totten constitution. Do the students at your school have more or less
“power” than the students at Fort Totten?
8. The school newspaper says that “A constitution is only a means to obtain a desirable end. It is
not a finished work to be put on a shelf to gather dust. By-laws should be added as students find
them desirable and students, faculty and administration can cooperate to see that they function
satisfactorily.” How often has the U.S. Constitution been amended? Why were certain
amendments added? Have any amendments been repealed? Can you think of any amendments
that should be added to the U.S. Constitution today?
9. There have been many, many students’ rights cases filed in our court system. Some of these
cases have gone all the way to the Supreme Court. In one of these cases, Tinker v. Des Moines,
Supreme Court Justice Fortes wrote, "It can hardly be argued that either students or teachers shed
their constitutional rights to freedom of speech or expression at the schoolhouse gate . . . .” Use
this quotation as a starting point for discussion. Do students have the same rights as adults?
Should they?
10. Have students draft their own school or classroom constitution. How is it similar and
different from the Fort Totten student constitution?
11. Ask students to create a poster for the Constitution Day Poster Contest that is sponsored in
part by the National Archives at Kansas City, as a part of the Gov Docs Kids Group. Learn more
about the contest at:
http://govdocs4children.pbworks.com/Celebrate+Constitution+Day+with+us!

Constitution Day Lesson Plans
Produced and distributed by the National Archives at Kansas City, from documents in the holdings of the National
Archives.
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Lesson 2:
What is Citizenship?
Citizenship Essays
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There are four documents for this lesson.
Document One citation: Citizenship Circular, August 7, 1913, issued by the Office of Indian
Affairs, Washington, DC; Student Citizenship Compositions, 1913-1914; Pipestone Indian
School, Pipestone, Minnesota; Records of the Bureau of Indian Affairs (Record Group 75);
National Archives at Kansas City, Kansas City, Missouri.
Document Two citation: Unidentified Citizenship Composition; Student Citizenship
Compositions, 1913-1914; Pipestone Indian School, Pipestone, Minnesota; Records of the
Bureau of Indian Affairs (Record Group 75); National Archives at Kansas City, Kansas City,
Missouri.
Document Three citation: Citizenship composition written by Fred Gordon, Grade Three, Red
Cliff Day School, Red Cliff Agency, Wisconsin; Student Citizenship Compositions, 1913-1914;
Pipestone Indian School, Pipestone, Minnesota; Records of the Bureau of Indian Affairs (Record
Group 75); National Archives at Kansas City, Kansas City, Missouri.
Document Four citation: Portion of citizenship composition written by Mary Pyaskowit, Grade
Five, Keshena Boarding School, Menominee Indian Reservation; Student Citizenship
Compositions, 1913-1914; Pipestone Indian School, Pipestone, Minnesota; Records of the
Bureau of Indian Affairs (Record Group 75); National Archives at Kansas City, Kansas City,
Missouri.
Background:
In 1913 the Office of Indian Affairs issued a circular to all of the Public, Mission, and Private
Schools that had Native American students attending them, announcing that “citizenship” had
been selected as a special subject to be studied during the school year. As a part of the program,
a citizenship essay contest was held. The circular provided instructors with a basic outline of
study to follow in teaching about citizenship and the rules for the essay contest. This outline can
still be used as a framework for your own classroom discussion today.
Ironically many Native Americans were still not considered citizens in 1913. Some Native
Americans had received citizenship status through various means, such as marrying white men,
serving in the military, receiving allotments, or by special treaties. However, they were not
allowed to go through the same naturalization process as other persons, such as foreign
immigrants. It would not be until 1924 with the passage of the Indian Citizenship Act that native
peoples were given full citizenship status. The text of the 1924 Indian Citizenship reads as
follows:
Be it enacted by the Senate and House of Representatives of the United States of America in
Congress assembled, That all noncitizen Indians born within the territorial limits of the United
States be, and they are hereby, declared to be citizens of the United States: Provided, That the
granting of such citizenship shall not in any manner impair or otherwise affect the right of any
Indian to tribal or other property. (43 Stat. 253, ante, 420)
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As with African Americans, Native Americans were subject to the same tactics of poll taxes and
literacy tests that kept them from the polls. Over forty years passed before all fifty states allowed
Native Americans the right to vote.
Included in this lesson are several essays written by children who attended various Indian
schools located in Minnesota and Wisconsin. They are found in records held at the National
Archives at Kansas City. Use these essays for the suggested classroom activities outlined below.
Suggested Questions and Classroom Activities for Students:
1. Discuss the topic of citizenship with your students, using the Office of Indian Affairs circular
as a guide. Discuss in particular:
What is citizenship?
Who are citizens?
Who are good citizens, or what does it mean to be a “good” citizen?
Name persons who are considered to be good citizens. Why are they so
considered?
2. Note the topics listed under section VI—The training and making of good citizens. Write the
words listed in this section on a chalkboard or whiteboard in your classroom. Ask students to rate
these topics with a 1-5 rating with 1 being least important and 5 being most important in the role
of being good citizens. The words are:
Obedience
Cleanliness and neatness
Punctuality
Application, industry, energy
Self-reliance
Regularity
Accuracy
Kindness
Truthfulness
Cleanliness of thought and speech

Courtesy
Honesty
Gratitude
Choice of companions
Temperance
Patriotism
Fair play
Self-control
Perseverance

3. Section VII lists what were considered to be essential qualities of a good citizen in 1913.
These include:
Good health
Usefulness
Self-dependence
Moral strength
Religious interest
Happiness
Ask students what they consider to be essential qualities of a good citizen, and write them on
the board. How does their list compare to the essential qualities in 1913? Do they agree or
disagree with them?
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4. Read aloud to students or have the students read the essay that is labeled “Unidentified
Citizenship Essay.” What are the key components to citizenship in the view of this particular
student? [Answers: obedience, keep clean and neat, punctuality, self-reliance, good health,
usefulness, self-dependence, truthfulness, courtesy, honesty, moral strength, happiness] Do
the students agree with these components?
This author notes that “citizens are good people.” Ask students if they agree or disagree with
that statement.
5. Read aloud to students or have students read the essay written by Fred Gordon. His essay
concerns types of behavior associated with good citizenship. Ask students to make a list of
the types of behavior that they think a good citizen would possess. How does their list differ
from Fred Gordon’s list?
6. Read aloud to students or have the students read the portion of the essay written by Mary
Pyaskowit. Her essay focuses on notable people she considers to be good citizens. Have your
students heard of all of the people she mentions? If not, where could they go to find more
information about them? Ask your students to make a list of five or more individuals they
consider to be good citizens and an explanation of why they feel they are good citizens.
7. Following your study of citizenship, have your students write their own citizenship
composition.
8. Print out the examination that is used today for persons who are trying to become
naturalized citizens. The exam can be found at: http://www.uscis.gov Have your students
take the exam, and see if they are able to pass the test.
9. Ask students to create a poster for the Constitution Day Poster Contest that is sponsored in
part by the National Archives at Kansas City, as a part of the Gov Docs Kids Group. Learn
more about the contest at:
http://govdocs4children.pbworks.com/Celebrate+Constitution+Day+with+us!

Constitution Day Lesson Plans
Produced and distributed by the National Archives at Kansas City, from documents in the holdings of the National
Archives.
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Standards Correlations
National and state standards for Iowa, Kansas, Missouri, and Nebraska are included. We
have selected those standards that are the most applicable to these lessons. Others may
also apply.

National Standards for U. S. History
Era 3: Revolution and the New Nation (1754 – 1820s)
Standard 3: The institutions and practices of government created during the revolution
and how they were revised between 1787 and 1815 to create the foundation of the
American political system based on the U. S. Constitution and the Bill of Rights.
Standards 3A, 3B, 3C, 3D.
National Standards for Civics and Government
I. c. What are the nature and purposes of Constitutions?
II. a. What is the American idea of constitutional government?
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Iowa Core Curriculum, K-12 Social Studies
Political Science/Civic Literacy
Intermediate (3 – 5) Details and Example
Essential Concept and/or Skill: Understand the rights and responsibilities of each citizen and
demonstrate the value of lifelong civic action.
The U.S. Constitution defines the rights of citizens. Civic action is the responsibility of all. From
childhood through adulthood, this responsibility is a realized choice based on experiences with
other citizens which shape personal beliefs. Including but not limited to:
 Identify examples of citizens’ rights and responsibilities.
 Examine social contexts and identifies appropriate and effective civic action.
 Define and provide examples of civic virtues.
 Participate in civic life in ways appropriate for young people at local, state, national and
global levels.
Essential Concept and/or Skill: Understand the role of the United States in current world
affairs.
The United States’ role in world affairs is complex and impacted by historical, economic,
political, and social factors. Studying the interactions of the United States with other nations and
international and nongovernmental organizations aids in understanding world affairs. Including
but not limited to:
 Describe and evaluate the United State’s role in helping to solve geopolitical problems in
various regions of the world.
 Describe and evaluate the roles of international organizations and how those organizations
represent member nations’ views and affect the views and policies of members and
nonmembers.
 Survey how international agreements affect current United States policies and how they
might affect future policies.
 Examine and evaluate how international economic agreements affect relations between
nations in economic and noneconomic areas.
Essential Concept and/or Skill: Understand how the government established by the
Constitution embodies the enduring values and principles of democracy and republicanism.
The opening statement of the United States Constitution, “We the people,” embodies the enduring
values and principles of democracy on which our republic was established. This statement puts
the citizen at the forefront of the government which honors individual rights and responsibilities,
appropriate ways to exercise those rights and respect for others’ rights. Including but not limited
to:
 Describe the origins and explore the continuing influence of key ideals of the democratic
republican form of government, such as individual human dignity, liberty, justice, equality,
and the rule of law at local, state, national and global levels.
 Know the role the U.S. Constitution plays in governance of the United States and stay
informed about how it impacts day-to-day life.
 Know the basic purposes of government in the United States and demonstrate the rights and
obligations of citizenship for young people at a local, state, national and global level.
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Are informed about and explore life in a democracy compared with life under other forms of
government

Middle (6 – 8) Details and Example
Essential Concept and/or Skill: Understand the rights and responsibilities of each citizen and
demonstrate the value of lifelong civic action.
Civic action is the responsibility of all. This responsibility permeates citizens at every age with
appropriate levels of responsibility placed upon them. From childhood through adulthood, this
responsibility is a realized choice based on experiences with other citizens which shape personal
beliefs. Including but not limited to:
 Establish a link between enumerated constitutional rights and civic responsibilities at local,
state, national and global levels.
 Establish a pathway for political action on an issue of personal importance.
Essential Concept and/or Skill: Understand how the government established by the
Constitution embodies the principles of democracy.
The opening statement of the United States Constitution, “We the people,” embodies the enduring
values and principles of democracy on which our republic was established. This statement puts
the citizen at the forefront of our government which honors individual rights and responsibilities,
appropriate ways to exercise those rights and respect for others’ rights. Including but not limited
to:
 Compare the purposes of the Declaration of Independence with the purposes of the
Constitution and understands how civic actions exemplify ideas imbedded in each document.
 Analyze founding documents of other nations to determine the principles in those systems.
 Identify similarities and differences between the founding documents of other nations and the
founding documents of the United States.
Essential Concept and/or Skill: Understand the similarities and differences among the
complex levels of local, state and national government.
The American government is a complex institution, organized at the local, state and national
levels. Each level of government has inherent, implied and expressed powers that are used to
define their roles. However, the ultimate power resides with the people through Constitutional
authority. Including but not limited to:
 Explore how citizens participate in each level of government as young people and as adults.
 Examine candidates’ promises and how they align with the offices they seek.

High School (9 – 12) Details and Example
Essential Concept and/or Skill: Understand the rights and responsibilities of each
citizen and demonstrate the value of lifelong civic action.
Civic action is the responsibility of all. This responsibility permeates citizens at every age
with appropriate levels of responsibility placed upon them. From childhood through
adulthood, this responsibility is a realized choice based on experiences with other citizens
which shape personal beliefs. Including but not limited to:
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Understand and can name civic responsibilities.
Identify, analyze, interpret, and evaluate sources and examples of citizens’ rights
and responsibilities.
Examine social contexts and are able to identify appropriate and effective civic
action.
Understand the Bill of Rights and can create contexts to appropriately use each of
the rights identified in the Bill of Rights.

Essential Concept and/or Skill: Understand how the government established by the
Constitution embodies the enduring values and principles of democracy and
republicanism.
The opening statement of the United States Constitution, “We the people,” embodies the
enduring values and principles of democracy on which our republic was established.
This statement puts the citizen at the forefront of our government which honors
individual rights and responsibilities, appropriate ways to exercise those rights and
respect for others’ rights. Including but not limited to:


Describe the origins and evaluates the continuing influence of key ideals of the
democratic republican form of government, such as individual human dignity,
liberty, justice, equality, and the rule of law at local, state, national and global
levels.



Know the role the U.S. Constitution plays in governance of the United States and
stays informed about how it impacts day-to-day life.

Essential Concept and/or Skill: Understand how various political systems throughout the
world define the rights and responsibilities of the individual.
Governments exist throughout the world to organize humans and human behavior. These
governments view and treat members of society in various ways by protecting and/or restricting
individual rights. The relationship between government and the individual is based on rights
designated in statues or deemed inherent. Including but not limited to:






Assess how the individual citizen is treated differently dependent upon the type of
government under which he or she lives and how citizens participate in civic life under
various governments.
Survey the specific protection of civil liberties in various governments and evaluate how they
influence the government’s treatment of its citizens.
Analyze the roles of international institutions and how they protect or limit civil liberties in a
nation.
Analyze how governments’ taxing policies organize individuals into economic groups with
inferred rights and responsibilities.
Evaluate how a free media and press may affect how a government interacts with its citizens.
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Kansas Standards for History and Government
Civics-Government Standard: The student uses a working knowledge and understanding
of governmental systems of Kansas and the United States and other nations with an
emphasis on the United States Constitution, the necessity for the rule of law, the civic
values of the American people, and the rights, privileges, and responsibilities of
becoming active participants in our representative democracy.
Fourth Grade, Fifth Grade, Sixth Grade, Seventh Grade, and High School
Benchmark 3: The student understands how the United States Constitution
allocates power and responsibility in the government.
Benchmark 4: The student identifies and examines the rights, privileges, and
responsibilities in becoming an active civic participant.
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Missouri Social Studies Grade Level Expectations
Principles of Constitutional Democracy (K-8)
1. Knowledge and principles expressed in documents shaping constitutional
democracy in the United States.
A. Principles of constitutional democracy in the United States
Grade 6 – Identify important principles in the Bill of Rights
Grade 6 – Identify responsibilities that governments and citizens need to
accept to become effective in a constitutional democracy
Grade 7 – Analyze responsibilities governments and citizens need to
accept to become effective in a constitutional democracy
B. Role of citizens and governments in carrying out constitutional principles
Grade 1 – List the rights and responsibilities of citizens
Grade 2 – Explain the rights of citizens
Grade 3 – Discuss and apply responsibilities of citizens
Grade 4 – Identify rights included in the Bill of Rights
C. Understanding the main purposes of United States documents
Grade 4 – Explain the major purpose of the Constitution and the Bill of Rights
Principles of Constitutional Democracy (9-12)
1. Knowledge of the principles expressed in documents shaping constitutional
democracy in the United States.
A. Principles of constitutional democracy in the United States
1. U.S. History (Assess the changing roles of the government in terms of
checks and balances, separation of powers, and federalism)
2. Government (Determine the civic responsibilities of individual citizens)
B. Role of citizens and governments in carrying out constitutional principles
1. Government (Explain the relevance and connection of constitutional
principles in the following documents: U.S. Constitution)
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Nebraska Social Studies and History Standards
Fourth Grade -- 4.13 Students will describe the process of making laws, carrying out
laws, and determining if laws have been violated.
Fifth Grade -- 5.3.2 By the end of fifth grade, students will summarize the rights and
responsibilities of United States citizens.
Eighth Grade -- 8.3.7 Students will summarize the rights and responsibilities of United
States citizens.
Twelfth Grade --12.3.9 Students will explain the rights, freedoms, responsibilities, and
benefits of citizenship in the United States.
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More Resources for Teachers and Students for
Constitution Day
from the
National Archives and Records Administration

View the following helpful links on our website:
Main Website
http://www.archives.gov/

A Constitution Day Workshop
http://www.archives.gov/education/lessons/constitutionworkshop/index.html

Observing Constitution Day in the Classroom
http://www.archives.gov/education/lessons/constitutionworkshop/index.html

View the Constitution and Learn About Its Origins
http://www.archives.gov/national-archivesexperience/charters/constitution.html
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